Literacy – Reading

Rationale: 

Pre-reading – Pre reading activities support pupils to develop their visual memory, attention and the ability to identify objects. Observing objects, symbols, pictures and patterns supports pupils to develop meaning and the ability to discriminate. 
Pre-reading skills are integral to the development of communication and to language development; pupils are enabled to communicate their likes and dislikes and make real choices. 

Reading – Reading is a tool to develop a pupils’ understanding and their ability to make connections. It supports pupils to anticipate events and experiences, understand sequences and anticipate what is coming next. This also reduces anxiety. 
The quality of adults' interactions with children during reading activities affects their vocabulary acquisition and cognitive development. Relational approaches support children to express themselves. Communicating at the child's level of understanding using their preferred communication system is critical to supporting the child's confidence to express themselves and to support the development of their understanding and use of language. 
Learning the skill of decoding words or recognizing whole words gives access to the community and promotes independence.

Pre-reading and reading skills give our pupils a voice. Reading is an opportunity for children to have access to their own culture through the wide range of cultural resources and books used.

Aim:

We teach reading for meaning and to be functional. It is embedded throughout the daily timetable using objects of reference, photos, labels and symbols. These are also used throughout the school environment. 
We teach a positive attitude to reading and storytelling by organising reading corners in the classrooms, reading lessons in the school library.
We promote reading and storytelling for pleasure. We practice reading-comprehension skills through the use of sensory stories, personalised photo and symbol books, big books and personalised songbooks with symbols and photos. 
For some pupils we use the Oxford Reading Tree scheme.
Planned storytime is a daily activity on every class timetable. 
By re-reading stories to children, teachers can deepen the children's familiarity with a story and increase their emotional engagement. 
Re-reading allows children to hear new vocabulary over again, which helps them commit the meaning of new words into their long-term memory. 

Pupils will have the opportunity to experience and develop skills in the following aspects of learning and every child is assessed against each of these aspects of learning.

	Mandeville 1
	Mandeville 2

	Pre-reading
· Exploration of sensory objects and materials relating to stories and rhymes
· Book play
· Looking at books.
	Reading 
Pre Key Stage Standards are weaved throughout the Mandeville 2 Reading curriculum
· Language comprehension
· Word reading



Every child has an annual pre reading or reading target based on the Mandeville Literacy Curriculum.
Mandeville has a bespoke ‘word’ understanding and expression assessment tool.
When we teach reading, we believe that children learn most effectively through relational approaches. A focus of play and having fun is central to our teaching.

Teaching approaches include:
· [bookmark: _heading=h.30j0zll]Massage stories
· Story telling through Yoga
· Use of sensory books - tactile books, sound making books
· Use of objects of reference
· Use of Makaton symbols
· Use of PECS  
· Communicate In Print:
Now and next cards 
Communication boards and books – photos/symbols
Class timetables – photos/symblos
· Use of environmental signs and symbols
· Environmental print 
· Functional lists – shopping lists, 
· Labeling objects in the school environment
· Talking mats - expressing emotions
· Interactive poet – rhythm and rhyme
· Call and response – rhythm
· Find your voice group - SaLT and Music therapist
· For some children the learning of word reading is most effective by learning whole words. For some children we will encourage this approach to support the development of sight vocabulary.
· Teaching of Phonics is an approach offered to all children.
The vast majority of pupils at Mandeville are working within the 7 aspects of phase one of phonics.
1. environmental sounds
2. instrumental sounds
3. body percussion
4. rhyme and rhythm
5. voice sounds
6. alliteration
7. oral blending and segmenting
Some pupils are working within phase two of phonics - see phonics policy

Reading schemes:
· Phonics – (Little Wandle)
· Eye gaze
· Look to read
· Sensory stories.
· Personalised books.
· Social stories
· Bag books
· Oxford Tree reading scheme
PAGE 1 OF 4 OF MANDEVILLE CURRICULUM 1
ASPECT: PRE-READING. EXPLORATION OF SENSORY OBJECTS AND MATERIALS RELATING TO STORIES AND RHYMES

	Learning intention
	How to support learning 
	Suggested activities

	1. Encounters sensory experience relating to a 
Rhyme /story/song.
2. Fully supported explores a feely bag/container 
containing objects/sensory materials relating to a 
story / rhyme/song.
3. Respond intermittently to an objects/sensory 
experiences presented to support a story/rhyme/song
4. Respond consistently to objects relating to a 
Story /rhyme/song.
5. Reach out and independently explore an object or sensory 
material presented to support a story/rhyme
6. Will make an association/link between an 
object/sensory material with a particular 
story/song/rhyme e.g. abracadabra song will pull the material 
over their head in anticipation.
7. Will choose between two/ three objects to have a favourite 
song/rhyme e.g. bus for wheels on the bus.
8. Will copy some actions during rhymes and familiar stories
9. Will appropriately use an object during stories or rhymes e.g. making monkey jump, make a duck swim.

	· Use of finger and hand rhymes throughout day and during routine activities 
· Singing songs in lively and animated voices that will attract the children’s attention 
· Notice and support pupil’s developing responses as they learn to anticipate and join in with finger and words play
· Create eye catching props that children can explore using all senses

	· Nursery/number rhymes (see appendix 4)
· Drama songs and games (see appendix 6)
· Sensory stories (see appendix 5) 





PAGE 1 OF 5 OF MANDEVILLE CURRICULUM 2
ASPECT:  READING – WORD READING (decoding and encoding)
	LEARNING INTENTION
	HOW TO SUPPORT LEARNING
	SUGGESTED ACTIVITIES

	
Standard 1 (old P5) (1-17):

1. I can look at a book with interest and handle it appropriately by holding it up the right way, turning the pages one at a time.

2. I can show interest in books and rhymes e.g. during choice time.

3. I can differentiate between text and pictures.

4. I have receptive understanding of words such as page, picture, and word. 

5. I can understand that a story has a beginning, middle and end.

6. I can understand how a book works by turning it the right way up, opening pages left to right, look at left page than right.

7. I can independently choose and look at a range of books.

8. I point to text when ‘’reading.’’

9. I can attend to the story from start to finish while sharing the book with an adult.
	
· Collect a range of books for children to access in the classroom: sensory books, musical books with buttons, rhyming books and simple picture books. 
· Create a class reading corner containing a variety of books (including topic books, books about the pupils themselves, and social stories). Change the books available in the reading corner on a half-termly/termly basis.
· Allow children to freely explore books and explore the pages by themselves.
· Include books into your choice time/structured play activities and draw the children’s attention to them by adding potential props to the set up.
· Read stories to children in an animated and exciting voice, use different voices for dialogues, use exaggerated facial expressions 
	
· Sensory stories (appendix 5)

· Story time in class – traditional stories and stories related to the term’s topic.
· Drama songs and games (appendix 6)
· School Library sessions (see this display – appendix 55 – for ideas for an organized Library session).
· Set up an exchange of books to read with parents and encourage them to read stories to children at home.
· Incorporate phrases, actions, and songs you used during story time into play activities, outdoors learning times, sensory rooms and spa sessions.



Literacy – Writing

Rationale:
Pre-writing activities support pupils to develop their visual memory, attention and the ability to identify objects.
Developing gross and fine motor skills refines a pupil’s ability to move their fingers and hands to be more precise. There are four important areas to develop including, hand eye coordination, finger dissociation, the ability to start and stop and finger strength/tone.
We promote the skills of mark making to support pupils to develop their creative, physical and sensory skills.
We support pupils to connect the forming of symbols and letters, which have a meaning. We use the everyday setting to support pupils to communicate their needs.

Aim:
Writing activities will be motivating, functional and meaningful.
Pupils will have the opportunity to experience and develop skills in the following aspects of learning:

	Mandeville 1
	Mandeville 2

	Pre-writing
· Tactile exploration of objects using grasp
· Response to sensory materials using hands

	Writing
· Composition
· Transcription




	
Literacy Curriculum




Teaching approaches include:
· Write dance
· Messy/sensory play
· Hand and finger massage
· Finger and hand rhymes
· OT – programmes developing fine motor skills
· Phonics 
· Colorful semantics
· Mark making area set up in the classroom and outdoors
· 
· Talking mats
· Discrete trial teaching
· Individual learning box sessions

	Learning intention
	How to support learning 
	Suggested activities

	1. Child will close their fingers around an adult’s finger when the palm is touched and there is an instinctive grasp reflex.
2. Child will close their fingers around a small object when there is an instinctive grasp reflex and it is touched by the palm of the hand 
3. Will tolerate placing their hands on an object with support.
4. Encounter/experience shared exploration of their hands and fingers e.g. hand/finger massage. (OT programme)
5. Encounters/experiences being supported to bringing hands together in mid line to feel one hand with the other hand.
6. Will grasp a toy for a few seconds when it is placed in their open palm. 
7. Will release an object placed in their grasp involuntarily.
8. Will move fingers or hand briefly and independently over an object or a toy. 
9. Will respond intermittently to shared exploration of hands and fingers e.g. smiles, moves arms or hands.
10. Will respond consistently to shared exploration of hands and fingers e.g. smiles, moves arms or hands.
11. Engage in exploration of their own hands and fingers e.g. placing hands in mouth, feeling own hands.
12. Will visually inspect their own hands.
13. Explore their own face with their fingers and hands.
14. Will grasp an object when placed within reach for up to 10 seconds.
15. Raises object held in their hand. (not yet able to regard it at the same time)
16. Takes an object to their mouth to explore it.
	· Play games, such as offering a small toy and taking it again to rattle, or sail through the air.
· Give pupils access to range of objects that can be grasped, squeezed and explored in different ways
· Offer objects to pupils during different parts of day, ensuring the objects are in their direct eye line
· Speak to Occupational Therapists over any concerns you may have around a child’s grip
· Give pupil’s space and freedom to explore their arms and hands and place mirrors in front of children to observe themselves
· Give children access to range of musical instruments for them to explore 








	· Hand and massage
· Finger and hand rhymes (see appendix 4)
· Write Dance (see appendix 8)
· Sand and water play (see appendix 18)
· Fine motor skill activities such as playdough, use of tweezers, peg boards, interlocking bricks (see appendix 17 for more ideas)


 PAGE 1 OF 4 MANDEVILLE CURRICULUM 1
ASPECT: TACTILE EXPLORATION OF OBJECTS USING GRASP

PAGE 1 OF 12 MANDEVILLE CURRICULUM 2
ASPECT:  WRITING – COMPOSITION

	LEARNING INTENTION
	HOW TO SUPPORT LEARNING
	SUGGESTED ACTIVITIES

	
Pre Key Stage Standard 1 (P5) (1-9):

1. I understand that signs/symbols/pictures/words convey meaning.
2. I can make a choice between two objects, photos/symbols of the sensory material presented at the same time.
3. I can request a sensory material using single word/sign/symbol.
4. I can effectively use the vocabulary of 50 words/signs/symbols.
5. I attempt to label pictures independently (using a preferred method: verbal, symbols, signs, printed word, writing).
6. I can combine single words, signs or symbols to communicate meaning to a range of listeners (daddy gone, bye-bye dolly, more drink)

	
· Model words, phrases and sentence structures in everyday classroom activities.

· Give children opportunities to practice verbal structures they are working on throughout their day.

· Be creative with communication aids – include symbols representing conjunctions (and), markers of time (yesterday, tomorrow, etc.) and more abstract structures in convenient locations in PECS books/communication books/boards.

· Encourage and model to the children giving meanings to their marks, such as when a child covers a whole piece of paper and says, “I’m writing”. 

· Make books with children of activities they have been doing, 

	Please note: the underlined text is a hyperlink to the appendix number in the brackets.

· Set up a mark making area (appendix 34) with pens, pencils, chalks etc. and stick up big sheets of paper on walls or doors.

· Outdoors learning (appendix 35): set up paints buckets of water, chalk and encourage/role model mark making – with water, mud or chalk.

· Use talking mats (appendix 36) to encourage pupils to express their feelings, likes and dislikes.

· Ensure that role-play areas (appendix 37) encourage writing of signs with a real purpose, e.g. a pet shop. 

· Use colourful semantics (appendix 38) and appropriate creative 



[bookmark: _GoBack]Individual children have a curriculum assessment tool that tracks progress in Reading and Writing in both Mandeville curriculum 1 and 2 over time. 
The learning outcomes for Literacy in each aspect of learning are mapped onto the tracker.
When children start at Mandeville they have a baseline assessment which is shown in brown on the assessment tracker.
When outcomes are achieved a colour coding system is used to map yearly progress. 
The assessment tool allows us to see a pupils individual leaning profile and to guide us to next steps for learning.

Mandeville Curriculum 1 and 2
Example of an individualised assessment tracker for a Yr 4 pupil[image: ]
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